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ABSTRACT

Due to the pandemic COVID-19, emergency remote teaching and its emerging online classrooms
became a significant area of research. One topic of interest in this areq, but also relevant to any
foreign language learning and teaching context both online and face-to-face, is the use of voice
recording speaking tasks to promote oral production. Nonetheless, there is a relatively nonexistent
body of literature related to voice recording applications and voice recording speaking tasks
and their value within the Mexican context. This mixed-method study based on an explanatory
sequential design aimed to examine twenty-three students’ and forty-nine teachers’ perceptions
of voice recording speaking tasks to develop speaking skills in Mexican universities. Likert-type
questionnaires, written reflections, and semi-structured interviews were used to explore attitudes
and opinions regarding communicative tasks using a voice recording application. Findings
suggest that learners and instructors value voice recording tasks. Nevertheless, educators and
apprentices need to consider crucial factors to implement voice recordings appropriately. These
derived in recommendations for students and teachers regarding classroom practice and the
teaching profession.

KEYWORDS:

Voice recording, speaking skill development, teachers’ perceptions, student’s perceptions,
Mexican universities

RESUMEN

Debido ala pandemia por COVID-19, la ensefianza remota de emergenciay sus aulas emergentes
en linea se convirtieron en un drea importante de investigacién. Uno de los temas de interés en
esta dreq, pero también relevante a contextos de enseffianza y apredizaje de lenguas extranjeras
tanto presenciales como en lineq, es el uso de grabaciones de voz para promover la produccion
oral. No obstante, existe un cuerpo de literatura relativamente inexistente relacionado con
aplicaciones de grabacién de voz y actividades que incluyan grabaciones de voz y su valor en
el contexto mexicano. Este estudio de método mixto basado en un disefio secuencial explicativo

Articulos de Investigacion 17



CIEX Journ@l

tuvo como objetivo examinar las percepciones de veintitrés estudiantes y cuarenta y nueve
profesores acerca de las actividades con grabaciones de voz para desarrollar habilidades de
expresion oral en universidades mexicanas. Se utilizaron cuestionarios tipo Likert, reflexiones
escritas y entrevistas semiestructuradas para explorar actitudes y opiniones sobre actividades
comunicativas mediante una aplicacién de grabacién de voz. Los resultados sugieren que los
alumnos y los instructores valoran las actividades con de grabaciones de voz. Sin embargo, los
educadoresy aprendices deben considerar factores cruciales paraimplementar las grabaciones
de voz de manera adecuada. Estos derivaron en recomendaciones para estudiantes y profesores
sobre la préctica en el aula y la profesién docente.

PALABRAS CLAVE:

Grabacién de voz, desarrollo de habilidades para hablar, percepciones de los maestros,
percepciones de los estudiantes, universidades mexicanas

Introduction

Learning English might benefit professionals, undergraduate, and graduate students as English
plays a significant role in formal education in Mexico. Speaking this language allows people to
participate in activities such as tourism, industry, government, mediq, science, and technology
(Hidalgo et al, 1996). Itis a skill by which learners are judged or helped to take or lose opportunities in
life (Namaziandost et al.,, 2018).In addition, speaking is perceived as a vital skill because people who
know the language are believed to speak the language (Namaziandost et al., 2019). Nevertheless,
speaking may be one of the most complex skills for learners due to cognitive and affective factors
(Leong & Ahmadi, 2017), and Mexican university students are not the exception. They might find
speaking challenging, especially because English is not as relevant for communicative purposes
as in countries where English is a second and not a foreign language (Saeed Al-Sobhi & Preece,
2018). Educators have been implementing new strategies and techniques in their teaching
practice to expand and promote oral skills, and technology and its affordances have played
a significant role in this respect to address this challenge (Hashemifardnia et al, 2018). In this
sense, the use of voice recording applications has recently emerged in the foreign language
learning literature on account of their accessibility and practicality.

Voice recording applications allow students to communicate with their classmates and share
their voice recordings with their teachers or peers for formative or summative assessment. They
are free, and people can find them in different operating systems. Moreover, voice recording
features are inside other applications or web-based services. Via these applications, learners
can practice speaking in a safe environment collaboratively or individually inside the classroom
or at home, face-to-face, or online. The use of voice recording applications depends on teachers’
creativity, and speaking development is an area where there has been particular interest in using
them as a pedagogical tool (Brown, 2012; Ibarez & Vermeulen, 2015; Lander et al,, 2019; Le, 2018;
Parra & Fredy, 2018; Pop et al, 2011; Sun, 2009; Tomé & Richters, 2020; Wagner, 2020; Yanju et al,,
2017). As a result, students owning a smartphone, a tablet or a laptop can use voice recording
applications to develop speaking through voice recordings tasks. However, language educators
and learners usually need some guidance and support to use these emerging technologies.

The first international studies on the topic involved voice blog recorded activities to practice
speaking skills extensively (Sun, 2009) and synchronous voice tools to develop speaking (Pop et
al., 2011). Voice recordings have also been used as a tool for self-assessment and feedback (Brown,
2012). Similarly, researchers have focused on audio descriptions for language development
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(Ibanez & Vermeulen, 2015) and voice recording activities to improve fluency (Yanju et al,, 2017).
Other projects involve Facebook closed groups for sharing recorded messages to enhance
fluency and complexity (Le, 2018) and the implementation of web 2.0 and audio recordings to
work on self-assessment and accuracy (Parra & Fredy, 2018). More recently, studies in this area
incorporate an application called SpeakingPhoto to encourage participation in oral presentations
(Lander et al, 2019), the creation of podcasts with voice recording applications to improve
pronunciation (Tomé & Richters, 2020), and recording speaking tasks as formative assessment
(Wagner, 2020). These research studies, primarily quantitative, portray creative alternatives to
integrate voice recording applications in language teaching and learning, mainly focusing on
asynchronous and individual tasks and other languages rather than English. Results from these
studies show positive attitudes towards the implementation of voice recording applications.
Nonetheless, researchers fail to describe potential drawbacks and the students’ and teachers’
views regarding their usefulness in developing the language. It is crucial to investigate learners’
and instructors’ perceptions concerning the value of voice recordings in promoting speaking to
see whether their implementation offers benefits for educators and language learners in face-
to-face and emerging online classrooms.

This research aimed to understand and give an account of participants’ experiences using
voice recording tasks to practice speaking in Mexican universities grounded in a mixed-
methods approach (Creswell et al, 2015; Johnson et al,, 2017). It explores pupils’ and educators’
perceived gains and attitudes towards communicative tasks with voice recordings based on
quantitative and qualitative data collection methods: surveys, semi-structured interviews, and
written reflections of the participants’ accounts. In general terms, the current study identified
three broad main areas: teachers’ and students’ acknowledgment of the importance of voice
recording speaking tasks, improvements in different language skills with voice recordings, and
some potential drawbacks to bear in mind for the successful implementation of voice recording
applications.

Desighing Communicative Tasks

Developing communicative speaking tasks might be a challenging endeavor for educators
because numerous factors may or may not contribute to language production. One of these
factors may involve pupils engaging in simultaneous processes of conceptualization and
formulation as well as thinking and speaking to construct aninternal representation of the exterior
(Guhe, 2019). When learners talk to partners, they need to know what to say (Qiu, 2020) and how
to say it. They must create automatic responses, articulate, self-monitor, and repair (Tavakoli et
al,, 2020; Thornbury, 2005). The focus of speaking communicative tasks must be appropriate, and
tasks should emphasize meaning rather than form (Newton & Nation, 2021; Thornbury, 2005).

Communicative tasks can be fluency- or accuracy-driven. Fluency can be regarded as the
whole oral proficiency, or the ease of spoken production, the processing of language in real-
time (Schmidt, 1992, cited in Newton & Nation, 2009). It encompasses a wide range of features
such as speed, pausing, and length of runs, and for successful communicative interaction, turn-
taking, discourse markers, and paralinguistics are also essential (Thornbury, 2005). Accuracy is
the precision of the message conveyed, a set of linguistic mental structures related to syntax,
lexis, and phonology (Ebsworth, 1998). Fluency-driven activities are critical to building speaking
skills because learners use what they know to produce spoken language (Newton & Nation,
2009). To be an efficient learner of a foreign language, a balance between meaning and form
must be present (Willis & Willis, 2001). Voice recording speaking tasks may help develop both
accuracy and fluency. Admittedly, educators need to be careful while designing speaking tasks
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using this strategy, and they need to consider conditions that might affect students’ completion
of assignments. In this sense, educators must make important decisions to accentuate activities
that develop accuracy, fluency, or both.

For Thornbury (2005), speaking tasks should take place in real-time, be productive, purposeful,
interactive, challenging, safe, and authentic. He maintains that they should include an appealing
element that engages students and be simple for learners to succeed in the desired result. He
emphasizes that cognitive, affective, and performance factors should thrive to encourage pupils
to develop speaking appropriately. One of the cognitive factors involves familiarity with the topic
(Aubrey et al, 2020; Thornbury, 2005; Qiu, 2020). This is critical as it facilitates learners to create
competent speech, and increase complexity, accuracy, and fluency. Other cognitive elements
involved are the genre, the interlocutors, and the processing demands of the spoken interactions.
Affective considerations refer to self-consciousness and feelings regarding the topic and the
participants. If learners have a positive attitude towards the topic and the participants, they will
be more willing to communicate (Saeed Al-Sobhi & Preece, 2018). Performance aspects include
mode, degree of collaboration, discourse control, planning, rehearsal time, time pressure, and
environmental conditions. For instance, considering planning and preparation, students, who
have had time to prepare a small presentation, do better and produce more complex speech
than students who improvise (Crookes, 1989, cited in Newton & Nation, 2009; Qiu, 2020).

There are a variety of activities that instructors can implement to work on oral production. They
include but are not limited to information gaps, surveys, repetitions, ask and answer activities,
rehearsed talks, interviews, and tasks that involve the delivery of the best recording. A voice
recording application can be used for students to record any of these tasks and have evidence
of their oral work. For instance, the best recording technique exemplifies how a voice recording
application, using a tape or a digital recorder, may be used. In this task, students can record
personal accounts or authentic conversations and then listen to the recording to identify any
inconsistencies. They re-record the task making improvements and continue to do so until they
are satisfied with the results (Newton & Nation, 2009). With the advent of technology, expensive
digital recorders are not necessary anymore. Instead, students can use the recording application
from a cell phone, tablet, or laptop. They can also use other applications where an audio recording
feature is embedded, for instance, WhatsApp or Messenger, among others. Learners can even use
web-based services such as Vocaroo or VoiceThread to record their activities for free. Therefore,
accessibility to these types of tools is no longer an issue.

Voice Recordings for Developing Speaking Skills

There is a relatively nonexistent body of literature that is concerned with the use of voice recording
applications or tasks to improve English speaking skills within the Mexican context. There are,
however, a few international studies, mainly quantitative, that have introduced them in unique
ways to support foreign language learning other than English. In the following paragraphs, the
most relevant projects are explored.

One of the first attempts to implement voice recordings was with Chinese students who used
voice blog recorded activities for extensive practice of speaking skills and the documentation
of their effects on language learning and teaching (Sun, 2009). The researcher concluded that
blogs could constitute a dynamic forum that fosters extensive practice, learning motivation,
authorship, and the development of learning strategies. In an English as a foreign language
setting, researchers explored asynchronous voice tools to develop speaking (Pop et al., 2011). The
participants used the Voxopop and the Voice Thread web-based services to voice record tasks
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in talk groups on categorized forums. The outcomes suggested that students did develop more
positive attitudes towards speaking, and their confidence to speak and talking time increased.
Likewise, learners were able to identify inconsistencies with their pronunciation, accuracy, and
fluency. For the teacher, these activities were invaluable evidence for assessment and evaluation.
In an English as a second language setting, voice recordings and self-assessment were used
to give students feedback, and individualized class materials according to the students’ self-
reflection of their performance (Brown, 2012). The recording project was perceived successful in
improving learners’ fluency. Students appreciated the additional opportunities of spoken output
outside the classroom and believed that their pronunciation improved.

In Spain, 16 English language learners used a mobile-assisted language learning application
called VISP to develop audio description techniques to promote language development (Ibarez
& Vermeulen, 2015). The researchers wanted to know the effectiveness of this technique to
encourage oral production, vocabulary learning, use of accurate vocabulary, and intercultural
competence. The results revealed an increase in motivation and positive attitudes toward the
application students utilized, but their actual learning of vocabulary still needed improvement.
In an Arabic-speaking country, undergraduate learners engaged in voice recording activities
to examine their effectiveness in developing oral fluency in Mandarin (Yanju et al,, 2017). The
results of the study suggest that voice recording tasks using WhatsApp groups are efficient to
help foreign language learners to improve oral fluency. The researchers argue that these kinds
of activities are valuable to enhance listening skills, pronunciation, grammar, oral skills, self-
reflection, and confidence. In Colombia, a self-assessment process through audio recordings
and its impact on accuracy were researched (Parra & Fredy, 2018). Web-based voice recording
services and computer tasks were included, and students were found to be able to monitor their
language production and produce more complex utterances. Technology integration served
here as a vehicle for language learning and fostered language improvement among students.

In Vietnham, Facebook closed groups were used as a learning platform to increase students’
spoken interaction (Le, 2018). The aim was to increase opportunities to practice speaking with high
school students, and findings suggest that voice recordings facilitated learners’ opportunities
to speak in that they improved on fluency and lexical complexity, but not syntactic complexity.
In another foreign language setting, an application called SpeakingPhoto was found useful for
students to record their voices to make presentations when there was not enough time in class
or if they wanted to gain confidence (Lander et al,, 2019). Results showed that learners achieved
a higher quality of presentation skills, and most of them preferred to use the application rather
than in-class presentations

More recently, Japanese university students recorded speaking tasks regularly during a semester
to practice oral communication skills (quner, 2020). The activities were based on a textbook,
and learners were instructed to use specific vocabulary and grammatical structures from specific
units to complete the task. During this time, pupils self-assessed their oral performance, and the
teacher provided personalized feedback. They identified their strengths and weaknesses, and
they reported an overall improvement in their English skills. In Spain, pupils learning French tried
podcasting as a tool to develop oral communicative competence (Tomé & Richters, 2020). They
used three approaches to make a podcast: a mobile voice recording application, a web-based
voice recording service, and a computer voice recording application. Results from the study
revealed that pupils found podcasting helpful to improve pronunciation.

These research studies, mainly quantitative, suggest that learners showed improvements in
language learning as well as positive attitudes towards the implementation of voice recording
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tasks. Nevertheless, most of the activities studied in these projects did notinclude the collaborative
and communicative element of oral production and failed to describe potential drawbacks.
Furthermore, none of them focused on university students or teachers in Mexico, and few studies
took into consideration their perceptions. Therefore, the purpose of this study is to add the
Mexican context to the literature using a mixed-methods approach to provide a broader picture
of university students’ and teachers’ voices on the use of collaborative voice recording tasks.

Method

An explanatory sequential design based on a mixed-methods approach was used to explain
and describe the quantitative results in more detail by analyzing qualitative data. This resulted
from gathering, exploring, and merging both quantitative and qualitative information (Tashakkori
& Creswell, 2007) to better understand issues and hear participants’ experiences (Creswell et
al, 2015; Johnson et al, 2017). The study was conducted in two consecutive phases. First, the
investigator followed a quantitative approach to gather and analyze data. In the second stage,
the initial quantitative results were explained in more detail by analyzing data obtained through
qualitative research methods. Therefore, findings were obtained by triangulating information
from these different types of data collection methods.

Participants and Sampling

This study took place in a language center of a public university in the Southeast of Mexico. The
language center offers courses mainly in English and French. Undergraduates learn English
because it is a requirement for graduating and earning scholarships abroad or internships
in international companies. Most English courses have a diverse population from different
undergraduate engineering programs and one BA in Gastronomy. Consequently, the degree,
age, and gender vary. Furthermore, this research included other universities throughout Mexico.
These universities participated in providing data from different English language instructors.
Many of these universities are public, and some are private. In some universities, the educators
teach a major in English. However, in others, they teach English to university students in other
language centers, and English is not a compulsory subject.

A purposeful sampling (DRrnyei, 2007) strategy was used for the first sample of participants
who joined in the quantitative and qualitative phases. The participants included twenty-three
English pre-intermediate university students. On average, most participants had already taken
four 90-hour English courses, and they were acquainted with the recording tasks and the use
of voice recording applications. They commonly engaged in speaking tasks that involved
more collaborative and synchronous activities rather than individual or asynchronous ones.
Furthermore, they were required to complete a voice recording speaking task at least twice at
the end of each of the eight units of their English course, and they had to share their products
with their teacher. Among the tasks they recorded were conversations, fun interviews, functional
dialogues, skits, reactions to topics, and personal accounts.

The second sample, who also participated in both phases, was selected mainly at random, and
then purposefully for the interviewing stage. The participants included forty-nine English language
teachers working in different universities in Mexico who had been teaching English face-to-face
and online. They were twenty-six to fifty years old, and a fifth part of the instructors worked in the
same language center in which the first sample resided. The other teachers belonged to other
institutions, and thirty-six instructors had used voice recording applications or tasks to promote
speaking. However, as thirteen educators had not used a similar application or task before,
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three teachers, who were familiar with voice recordings, were interviewed; these constituted the
aforementioned purposeful sampling for this type of participant.

Data Collection

In the quantitative phase, Likert-type questionnaires, adapted from Crofton-Martin (2015), were
used to gather initial respondents’ perceptions. These questionnaires were valuable because
they measure attitudes, perceptions, opinions, and behaviors towards a specific subject (Brown
& Rodgers, 2002; Crofton-Martin, 2015; Sun, 2009; Yanju et al, 2017). There was a version for
students and another version for teachers. The early versions of the questionnaires were piloted
to verify clarity and organization. The feedback received from the piloting stage helped the
improvement of questionnaires, and translation of the students’ version to assure understanding.
The questionnaires were analyzed on the software SPSS for their reliability. The questionnaire
included seven items. In each item, there were five options to measure the level of agreement.
The items described perceptions related to perceived gains and attitudes derived from using
voice recording tasks.

In the qualitative phase, the researcher collected students’ and teachers’ written reflections
of their experiences working with the voice recording applications and tasks. These sources
were vital because researchers can analyze learners’ and instructors’ “texts documenting their
subjective experience and perspectives” (Hinkel, 2011, p.177). Teachers wrote their reflections in
English, and students completed them in Spanish to express themselves spontaneously. The
purpose of students’ and teachers’ reflections was to explain and illustrate the initial quantitative
findings. Furthermore, three teachers participated in semi-structured interviews because thirteen
educators had not used a similar application or task before and did not provide insights into the
study. The semi-structured interviews were effective because they were flexible (McDonough &
McDonough, 1997), and the data absent in the written reflections and the questionnaires was
obtained and explored (Cohen et al,, 2011; Creswell, 2008; DRrnyei, 2007).

Data Analysis

In the quantitative phase, results from the students’ and teachers’ Likert -type questionnaires
were analyzed with descriptive statistics (Brown & Rodgers, 2002). Those results revealed a
Cronbach’s Alpha score of .883 and .800, respectively. Stacked bar charts were utilized to show
descriptive statistics and illustrate the variety of responses. The bars from the charts represented
the distribution of item responses, and they were easy to compare. Furthermore, the mean and
percentages were calculated using the software SPSS to make the distribution and interpretation
of results more reliable.

Qualitative analysis was used for the twenty-three students’ reflections and forty-nine teachers’
pieces of writing, along with three transcriptions from the teachers’ semi-structured interviews.
Thematic analysis based on grounded theory methodology was employed to find out the students’
and teachers’ perceptions, attitudes, and experiences regarding the use of voice recording tasks
to develop speaking skills. The software MAXQDA was used to classify all qualitative data, but
the codification involved a deep understanding of the data from the researcher. Therefore, the
investigator reiteratively read the data and assigned codes to different words, sentences, and
paragraphs. Upon completion of this stage, the researcher put all similar information in the
emergent themes that resembled the same construct. Once he identified the relevance and
connection among them, the researcher distinguished three main categories using joint displays.
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The joint displays summarize the main findings. They combine both sets of data, qualitative
and quantitative, and reach meta-inferences. They include statements from the Liker-type
questionnaire, stacked bar charts, number of participants and percentages, explanatory
experiences and quotes, and inferences derived from quantitative and qualitative sources (see
Appendix for an example of the joint displays).

Findings and discussion

Overall, both quantitative and qualitative datasets seem to indicate that educators and learners
acknowledged the importance of voice recording speaking tasks to develop their oral skills.
The majority of participants noticed an improvement in similar areas due to voice recordings,
and both learners and instructors identified a few essential issues that may affect the effective
implementation of this type of task. As follows, | present the findings, derived from the triangulation
of data obtained from the different data collection methods, for my three main categories: the
value of voice recording speaking tasks, perceived improvement with voice recordings, and
potential drawbacks.

The Value of Voice Recording Speaking Tasks

Most students participating in this study were familiar with the voice recordings, and they
recognized the value of their inclusion to promote the speaking practice. Many of them enjoyed
them, identified their benefits, and even advise teachers to use them. 52.2% emphasized that
they felt comfortable with voice recording tasks, and 78.3% preferred engaging in these activities
because they were less afraid and anxious while speaking (Items 4 & 5/Student’s questionnaire).
As one pupil reported, voice recording may help students feel secure because they can talk at
their own pace (S1/Written reflection).

Another interesting finding was the fact that 82.6% of students preferred voice recording
instead of speaking in front of the class (Iltem 6/Student’s questionnaire) (Lander et. al, 2019),
and a probable reason for this may be that voice recording tasks reduce students’ affective
filter (Krashen, 1982) as they are not worried about making mistakes (S1, S3, S9, S12 & S15/Written
reflections). Moreover, for learners, this strategy created more opportunities to speak (Brown,
2012; Le, 2018; Sun, 2009), interact, and socialize which may lead to the creation of strong bonds
and better integration of the class (S5, S6 & S9/Written reflections). For instance, one informant
acknowledged the importance of collaboration and interaction, ‘if someone is listening to me, it
makes me feel more confident and eager to talk, that is why | think it is better working in pairs or
groups’(S6/Written reflection). Therefore, voice recordings may provide a less threatening option
to trigger speaking within a collaborative learning environment.

Furthermore, 86.9% of students agreed that voice recordings were a good alternative to practice
speaking (Item 7/Student’s questionnaire). Learners likely agreed on this fact because voice
recordings might help them identify their mistakes and reflect on their language (Parra & Fredy,
2018; Pop et al,, 2011; Wagner, 2020) when they play and listen to their recordings (s1,52, 83,57, 59,
S13, S14, SI5 & S22/ Written reflections). This implies that students may be able to monitor their
output (Krashen, 1982) and use voice recordings as a self-assessment instrument to identify
their strengths and weaknesses, which included inconsistencies in pronunciation, accuracy, and
fluency (Parra & Fredy, 2018; Pop et al., 2011; Wagner, 2020; Yanju et al,, 2017).

From the educators’ perspective, both in their interviews and written reflections, many teachers
alsorecognized thatvoice recording tasks were a valuable strategy. Just over half of the instructors
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(55.1%) agreed that learners might feel comfortable recording their voices in speaking tasks (Item
4[Teacher’s questionnaire). This teachers’ belief might be based on the fact that learners may
be safer expressing their feelings and thoughts and might not be under pressure while trying to
speak with voice recordings (T2 & T10/Written reflections).

85.7% of teachers agreed that they would ask students to record their voices in communicative
tasks because they would be less anxious (tem 5/Teacher's questionnaire), and that this
learning strategy may encourage timid students to participate in speaking tasks and thus
maximize spoken language production (T3, TI0 & T43/Written reflections). Consequently, voice
recordings might serve as a means for motivation for learning and speaking. Furthermore, 61.2%
of teachers believed that students would have liked to practice their oral expression with voice
recording tasks in previous courses (Item 6/Teacher’s questionnaire), and some acknowledged
that students might assess their performance, self-regulate, rehearse, and improve their output
with voice recording tasks (T32, T33 & T43/Written reflections).

97.9% of teachers concluded that they would consider using voice recording tasks to make
students practice speaking (Item 7/Teacher’s questionnaire). This positive perception of the
usefulness of voice recordings might be due to the pandemic (T1, T2 & T3/Interviews) since they
helped teachers assess students calmy, helped learners create more accurate speech, and
served as an assessment instrument for students and teachers (T32 & T33/Written reflections).

Perceived Improvement with voice Recordings

Overall, many students agreed that voice recording tasks help them improve their oral skills,
especially fluency, confidence, pronunciation, and accuracy. Many learners emphasized
that fluency (82.6%) and confidence (78.26%) were the areas where most of them have seen
improvements (ltem 2 & 3/Student’s questionnaire) (Brown, 2012; Le, 2018; Pop et al., 2011; Yanju
et al, 2017). It is probable that since learners were less anxious, they were able to speak more
spontaneously (s5 & S18/written reflections), and their confidence increased (S16/Written
reflection). Therefore, they were not worried about making mistakes, and a low affective filter
was triggered (Krashen, 1982). Pronunciation and accuracy were other areas of improvement
perceived by students (S1, S5 & S16/Written reflections) (Brown, 2012; Pop et al, 201l; Tomé
& Richters, 2020; Yanju et al,, 2017). This may indicate that voice recording tasks help learners
identify their mistakes (S1/Written reflection) (Parra & Fredy; 2018; Pop et al. 2011; Wagner, 2020),
and thus if students repeat the tasks to correct the mistakes, it is probable that students develop
better pronunciation and more accurate language.

From the instructors’ accounts, fluency, confidence, pronunciation, and some other aspects of
the language (grammar, vocabulary, intonation, and even affective factors) arose as areas
of students’ improvement (Iltem 1/Teacher’s questionnaire). The most common insight among
teachers was the fact that voice recording tasks may help learners gain confidence (83.7%, ltem
3/Teacher’s questionnaire), which for them is translated into fluency gains (T1, T4, T5, T23 & 726/
Written reflections) (Lander et. al, 2019; Pop et al,, 2011; Yanju et al, 2017). This finding could be
related to a low affective filter as well, as voice recordings may avoid students losing face, disinhibit
students, and raise their self-esteem to produce spoken language (T26/Written reflection; Ti1/
Interview).

81.6% of teachers agreed that fluency might be enhanced with voice recordings (Item 2/Teacher’s
guestionnaire), probably because students may become fluent since the increased confidence
would ultimately help them create spontaneous spoken language (T26/Written reflection).
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Pronunciation was also mentioned as an area of improvement in the teachers’ interviews and
written reflections (T1/Interview; T4, T5, & T23/Written reflections). Therefore, teachers seem
to believe that voice recordings allow students to identify issues in their output paying close
attention to how they pronounce words. A few participants also mentioned that voice recordings
can help students memorize chunks of language and vocabulary (T4 & T23/Written reflections),
improve grammar and intonation, and work on their emotional side (T1/Interview). Consequently,
the constant repetition and analysis of voice recording tasks, along with the delivery of the best
recording might play a critical role in enhancing these areas.

Potential Drawbacks

Disadvantages are a neglected area of research on previous studies when it comes to the
implementation of voice recording speaking tasks. One of these disadvantages refers to the
lack of usefulness of voice recordings to develop speaking when there is no feedback provided
afterward (S4 & S6/Written reflections). This suggests that teachers’ feedback and students’
self-assessment opportunities should be maximized when using this type of task because they
may play crucial roles in their successful implementation. Despite the importance of feedback,
however, too much instant feedback may be an issue for teachers and students, as they may
get frustrated if they do not how to deal with the proper assessment procedures (S4 & S6/Written
reflections; T2 & T3/Interviews).

Students’ attitudes might also influence the successful completion of a voice recording task.
For instance, feelings toward an unpleasant voice or being aware of mistakes may demotivate
learners (S6/Written reflection). Anxious and shy students may still feel embarrassed when they
record, and this embarrassment may result in a high affective filter (S5 & S16 /Written reflections)
(Krashen, 1982). This could hinder learners’ speaking, and therefore, they might not perceive any
improvement. Another challenge that teachers and students might face when implementing
voice recording tasks has to do with technical problems (T1/Interview), but this could be easily
solved by taking a few moments to familiarize themselves with basic applications to record and
store the voice recordings.

Anotherchallenging areaforlearners could beimprovisingwhentheytry tovoicerecord aspeaking
activity (S23/Written reflection). This might indicate that teachers should craft voice recording
speaking tasks in such ways students are not forced to speak promptly, by allowing pupils to
prepare and rehearse to reduce their affective filter and improve their speaking performance. On
the other hand, a disadvantage of voice recordings could be precisely that students may sound
too rehearsed and unnatural (T19/Written reflection). One of the teachers also argued that voice
recordings were not appropriate for speaking practice because they might just involve reading
a script (T1/Interview). Finally, based on their written reflections, many instructors believe that
voice recordings just referred to individual work. This implies that educators need to be more
informed about the flexibility and potential benefits of voice recording speaking tasks, as these
can certainly be collaborative if designed appropriately.

Recommendations

For the successful implementation of voice recording speaking tasks, there are very important
factors that educators and learners should consider. First, teachers might need to familiarize
themselves with the different voice recording applications or web-based services that provide
voice recording features. Instructors might test the different applications or just stick to one, in
such a way they can assist their students in the recording process. Then, teachers should create
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a system for storing, organizing, and keeping a record of students’ voice recordings to facilitate
assessment and further feedback. For instance, teachers can create a space where students
can upload their recordings using Google Classroom or Microsoft Teams. Other alternatives may
include students sharing an online folder on DropBox, OneDrive, or Google Drive.

When teachers design speaking activities including voice recording tasks, it is also important
that they emphasize collaborative work in pairs or teams; nonetheless, individual work is also
valuable when collaboration is not feasible. Pair and teamwork in voice recording activities
foster interaction and the social aspect of commmunication. For collaborative online and remote
instruction, teachers can suggest recording the audio of speaking tasks through platforms such
as Google Meet, Zoom, or Microsoft Teams. Furthermore, educators should pay attention to the
cognitive, affective, and performance factors that can encourage pupils to develop speaking
appropriately. For example, voice recordings may be asked at the end of a unit or lesson when
learners might be more prepared to so, as one of the students suggested in his written reflection.
The speaking activities should be related to students’ lives and interests, and learners may be
allowed to go out of the classroom and record in a safe place to reduce their anxiety. They should
be given enough time to prepare a speaking task, and they should also be encouraged to deliver
the best recording.

Teachers should also pay attention to the focus of the tasks and the level of students. Frequently,
teachers may include grammar as the focus of a speaking activity. However, speaking tasks
should preferably focus on fluency, accuracy, or complexity (Thornbury, 2005). Therefore, teachers
should balance the aspects they want students to master according to their students’ needs and
levels. Moreover, educators had better explore different alternatives to provide a variety of tasks
rather than sticking to the same recording activity. For instance, they might encourage students
to do information gap, survey, repetition, and ask and answer activities, as well as rehearsed talks
and interviews, and prepare activities that involve the delivery of spoken reactions, podcasts, or
presentations in their best-recorded version.

Furthermore, teachers should provide feedback regularly, and encourage learners to be
responsible for their learning by self-assessing or pair-assessing their recording speaking task
by using a rubric they should provide and explain. This way, teachers can tackle the issue of
giving instant feedback for many recordings in a little time. Additionally, teachers should create
a positive atmosphere and a good rapport with their students to reduce their anxiety levels and
thus encourage them to speak more freely. Educators could also raise awareness of the purpose
and benefits of voice recordings speaking tasks so that learners do not have the feeling that
they are wasting their time and be aware of the practical objective behind the activities. Lastly,
to maintain students’ affective filter low, instructors should motivate and support students in any
technical or emotional problem that they may face while trying to voice record a speaking task.

Conclusion

This mixed methods research aimed to identify students’ and teachers’ perceptions regarding the
implementation of voice recording speaking tasks to promote oral skills. Based on a quantitative
and qualitative analysis of surveys, written reflections, and semi-structured interviews, it can be
concluded that the use of the voice recording tasks to promote speaking is highly valued by
students and teachers. There are cognitive, affective, and performance factors that should be
considered for the effective integration of voice recordings in regular and online classrooms. The
findings of the present study suggest that students value voice recordings tasks because they
monitor, assess, and reflect on their output (Parra & Fredy, 2018; Pop et al., 2011; Wagner, 2020); and
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atthe same time students feel comfortable with the tasks and can expand, regulate, rehearse, and
improve their speaking. Teachers are willing tointegrate voice recording tasks as aless threatening
option to trigger spoken interaction within a collaborative learning environment by lowering the
students’ affective filter (Krashen, 1982). Furthermore, findings imply that students and teachers
agree that voice recording tasks can improve learners’ confidence, fluency, pronunciation, and
even accuracy (Brown, 2012; Le, 2018; Pop et al, 2011; Wagner, 2020). Nevertheless, lack or excess of
feedback, negative attitudes toward the procedure of the tasks, affective factors, improvisation
difficulties or lack of naturality, and even the most common technical issues may demotivate
learners and instructors to implement voice recording tasks successfully.

References

Aubrey, S, King, J., & AlImukhaild, H. (2020). Language learner engagement during speaking
tasks: A longitudinal study. RELC Journal, 1-15. https://doi.org/10.1177/0033688220945418

Brown, B. (2012). Raising student awareness of pronunciation and exploring out-of-class
approaches to pronunciation practice. Research Notes, 48, 18-24. https:/[www.
cambridgeenglish.org/Images/23165-research-notes-48.pdf

Brown, J.,, & Rodgers, T. (2002). Doing second language research. Oxford University Press.
Cohen, L, Manion, L, & Morrison, K. (2011). Research methods in education (7th ed.). Routledge.

Creswell, J. W. (2008). Educational research: Planning, conducting, and evaluating quantitative
and qualitative research (3rd ed.). Pearson.

Creswell, J. W,, Fetters, M. D., & Guetterman, T. C. (20]5). Integrating quantitative and qualitative
results in health science mixed methods research through joint displays. Annals of Family
Medicine, 13(6), 554-561. https://doi.org/10.1370/afm.1865

Crofton-Martin, 1. (2015). Students’ and teachers’ perceptions of the role of pronunciation in
the EFL classroom [Master’s thesis, Canterbury Christ Church University]. British Council.
https://www.teachingenglish.org.uk/sites/teacheng/files/cantenbury_christ_church _
university _isabel _crofton-martin_dissertation.pdf

Dérnyei, Z. (2007). Research methods in applied linguistics. Oxford University Press.

Ebsworth, M. E. (1998). Accuracy & fluency: Which comes first in ESL instruction? ESL Magazine,
1(2), 24-26. http://eric.ed.gov/?id=EJ584012

Guhe, M. (2019). Incremental conceptualization for language production. Routledge.

Hashemifardnia, A, Namaziandost, E., & Rahimi, F. (2018). The effect of using WhatsApp on
Iranian EFL learners’ vocabulary learning. Journal of Applied Linguistics and Language
Reasearch, 5(3), 256-257. http://www.jallr.com/index.php/JALLR/article/view/859

Hidalgo, M., Cifuentes, B., & Flores, J. A. (1996). The position of English in Mexico: 1940-1993. In J.
A. Fishman, A. W. Conrad, & A. Rubal-Lépez, Post -Imperial English (pp. 113-138). De Gruyter
Mouton. https://doi.org/10.1515/9783110872187.113

28 Articulos de Investigacion



CIEX Journ@l

Hinkel, E. (2011). Handbook of research in second language teaching and learning: Volume 2.
Routledge.

Ibéfez, M. A, & Vermeulen, A. (2015). Using VISP (Videos for SPeaking), a mobile app based on
audio description, to promote English language learning among Spanish students: A case
study. Procedia Social and Behavioral Sciences, 178,132 - 138. https://doi.org/10.1016/].
sbspro.2015.03.169

Johnson, R. E, Grove, A. L, & Clarke, A. (2017). Pillar integration process: A joint display technique
to integrate data in mixed methods research. Journal of Mixed Methods Research, 1-20.
https://doi.org/10.1177/1558689817743108

Krashen, S. D. (1982). Principles and practice in second language acquisition. Pergamon Press
Inc. http://www.sdkrashen.com/content/books/principles _and_practice.pdf

Lander, B, Morgana, V., Selwood, J., Knight, T., Gettings, R., Yamauchi, M., Van de Vyver, J., &
Delforge, C. (2019). MALL tools tried and tested. EUROCALL, 252-256. https://doi.org/10.14705/
RPNET.2019.38.1018

Le, T. (2018). Voice recording in second language outside the classroom: Process and product.
Journal of NELTA, 23(1-2),129-141. https://doi.org/10.3126/nelta.v23i1-2.23357

Leong, L, & Ahmadi, S. (2017). An analysis of factors influencing learners’ English speaking
skill. International Journal of Research in English Education, 2(1), 34-41. http://dx.doi.
org/10.18869/acadpub.ijree.2.1.34

McDonough, J., & McDonough, S. (1997). Research methods for English language teachers.
Routledge.

Namaziandost, E., Abedi, P., & Nasri, M. (2019). The role of gender in the accuracy and fluency of
Iranian upper-intermediate EFL learners” L2 oral productions. Journal of Applied Lingusitics
and Language Research, 6(3), 110-123. http://www.jallr.com/index.php/JALLR/article/
view/1018

Namaziandost, E,, Saray, A. A, & Esfahani, F. R. (2018). The effect of writing practice on improving
speaking skill among pre-intermediate EFL learners. Theory and Practice in Language
Studies, 8(12), 1690-1697. https://doi.org/10.17507/tpls.0812.16

Newton, J., & Nation, I. (2021). Teaching ESL/EFL listening and speaking (2nd ed.). Routledge.

Newton, J., & Nation, I. (2009). Teaching ESL/EFL listening and speaking. Routledge.

Parra, S., & Fredy, G. (2018). Creating connections: The impact of self-assessment strategies and
technology in speaking accuracy [Master’s thesis, Universidad de la Sabanal]. Intellectum.
http://hdl.handle.net/10818/34462

Pop, A, Tomuletiu, E., & David, D. (2011). EFL speaking communication with asynchronous voice

tools for adult students. Procedia Social and Behavioral Sciences, 15, 1199-1203. https://doi.
org/10.1016/j.sbspro.2011.03.262

Articulos de Investigacion 29



CIEX Journ@l

Qiu, X. (2020). Functions of oral monologic tasks: Effects of topic familiarity on L2
speaking performance. Language Teaching Research, 24(6), 745-764. https:/[doi.
org/10.1177/1362168819829021

Saeed Al-Sobhi, B. M., & Preece, A. S. (2018). Teaching English speaking skills to the Arab students
in the Saudi school in Kuala Lumpur: Problems and solutions. International Journal of
Education & Literacy Studies, 6(1), 1-11. http://dx.doi.org/10.7575/aiac.ijels.v.6n.1p.]

sun, Y.-C. (2009). Voice blog: An exploratory study of language learning. Language Learning &
Technology, 13(2), 88-103. http://dx.doi.org/10125/44182

Tashakkori, A, & Creswell, J. W. (2007). The new era of mixed methods. Journal of Mixed Methods
Research 1(1), 3-7. https://doi.org/10.1177/1558689806293042

Tavakoli, P, Nakatsuhara, F.,, & Hunter, A.-M. (2020). Aspects of fluency across assessed levels of
speaking proficiency. The Modern Language Journal,104(1), 169-191. https://doi.org/10.1111/
modl.12620

Thornbury, S. (2005). How to teach speaking. Person Education.

Tomé, D. M,, & Richters, M. A. (2020). Podcasting as a tool to develop speaking skills in the
foreign language classroom. The EUROCALL Review, 28(1), 40-56. http://dx.doi.org/10.4995/
eurocall.2020.13191

Wagner, A. (2020, September 20). Recorded speaking tasks as formative assessment
in intermediate English classes. Departmental Bulletin Paper, 41-78. http:/[id.nii.
ac.jp/1420/00009108/

Willis, D., & Willis, J. (2001). Task-based language learning. In R. Carter, & D. Nunan (Eds.), The
Cambridge Guide to Teaching English to Speakers of Other Languages (pp.173-179).
Cambridge University Press.

YanJuy, S, Yan Mei, S, & Mohamed, Y. (2017). Implementation of voice recording activities in
improving mandarin oral fluency. European Journal of Interdisciplinary Studies, 3(4), 56-61.
https://doi.org/10.26417/ejis.v3i4.p56-61

30 Articulos de Investigacion



CIEX Journ@l

UOI1DRISIUT JO 0BT g UOLEIDUNUOIG ‘20uapyuo) “Aduan|4 :sauial |

‘(uonrayal uBPLM/FS) siauped
13yjo 10 J101onUjsul BY] YIm uoljoelajul jou
sem alayy JI ssa|yHom aq Aew sBuipiodal aolon
jeyy panblie sjuapnis maj e ‘ssajaypanaN

-abenbue| ajeindoe alow pue uopepunuold
18132q dojaasp sjuspnis jeyl ARl s A
‘syse) ay) jeadas Aayl 1 ‘asojeuay] ~(uopoapad
UaIIM/TS) saxelsiw JPyy  AJjuap) siaulea)
diay Aew sysejl Gujpsodas adjop (suopoapad
ualIUM/OTS B S5 ‘15) Juawsaoidw) jo seaue
13Yjo alam AJBINIOE pue  uopePUNUOIld

“(uoioayad UBUM/9TS) pasealdul
3ouapiuod J1ayy (uonos|al uslIM/ES) snolxue
$SB| alam s1aulea| aouls jey) ajqeqoud si 31
‘|l2m se ssauboud
payiuap| siaules| alaym € wajl ul papodal
20UBpYUOD pasealoul By} 0] 2np (Suoloalal
uaLUM/SS ¥ 8TS) Aisnoauejuods alow deads
ybiw siauiean "syuawanoldil) Uaas aAey WAL
JO jSowW aiaym seale ayj jo auo sem Aouan)y
1BY3 payjleLual SJuapnis Jo %978 ‘Z Wa)l ug
*(suonoa|jal USUM/BTS
B 9IS ‘SS ‘IS ‘auseuuonsenb s juapnis/c
'y ¢ swall) Aoceundoe pue ‘uopepunuoid
‘aouapyuod ‘Aouanyy Allepadsa ‘s|IHs
|eqo gi@y3 aaosdwy wayy diay sysey Buipioodsd
@0/0n jeyy peaube sjuspnis JO %78/

(sbuipui4 pajeibajur)
S20UI2jUl-eIW

(00°F) € Wl (22 %) ¢ Wl ((£T°%) T Wa)] ‘uespy

‘syse} bupjeads

(%%°0£) (%ET) (%0) pJ033. 3210A ]
‘(uonpPa|as USLM/PS) ‘ ¢ 0 uaym sduapijuod
LOuiyidue dipy jou ssop 1 und Buoj ayjy ul TS uieb 1 'g
ng ‘sonoeid-yias jo puiy e axi ase sbulploIad ’
aolo Jusapyuod suow Bwodaq o) ajdoad I
Jay30 yum Bupje) sousuadxs o) Alessasau
S1 ) “eads o1 a|qe aq 01 ‘[*] bupjiey afiym
ayew am saxeysiw jeym aziubosas pinod pue
[lem abenbue) ay] sxeads ay asuis ‘Jossajoid
3y} ym auop aqg pINoys SUOILSIBALOD),
rsaouaadx] aanebapn
*Aduan|y |edo
*(uonpayal (%8 L) (%ET) (%Ev) uieb aw saxew
uanUMm/1s) eJow 8ooesd 03 pasu  nod IT € T m,v_mmu m_.___v_mwnm
alaym 8as ued noA pue ‘s) yseads inod Jes|d :
moy 9as 03 poob aue sBuipiodat 8210, USIBHIP Ul 82104
“(uonpajal UsSNUM /OTS) ,uonenunuoid I — Aw Buipioday g
Aw eonoesd ued [ pue Juspyuod alow 2q
03 aw sdjay soipne yim Buniiom Jng ‘seapi Aw
ssaudxa 0] pasnjuod 3ab [ ‘[] sw puejsiapun
03 burob jou aue siauped Aw jeyy yuiyy I,
“(uonpayas
uallUM/SS)  ,uonesIsAu0I B ojul  MOf
0} JUaisea S,31 pue ‘je] o] pielje ssa| pue ssaf
w, [~] ‘Aj3oauisod spiom asunouosd 0] uiea| . ) ‘s||>js |eJo Aw
(%8 LY (%ET) (%e¥) :
[ @snejaq sajou adjoA axew 03 axif I.
“(uonoBRI UBLM/STS) L € ¥ SAoiduw sw dj3y

WAleanjeu asow wey) Buides seziseydwsa 31 pue
‘peay 1noA uj seapl anoA jnoqe Bupjuiyl spioAe
1 ] ydiay sem aojon Aw Buipioday,

:saouaadx] aAlsod

aalbe fjbuosns m

(sbuipui4 annejend)
s2ouanIadx3 | sjuapnis

salbym  aaubesip Jou aaube saynapN aaubesig

(sbuipul4 aaneiuend)
JURW.16Y jJo [9A]

sysey Bujpiodal
S2UOA'T

aaibesip £|Buoss m

juswajels/ oN wall

sysp] Buipiooay 8210 Yum Juswiaroiduwl| paaisdiad ,s1uspnis | 8inbi4

Apidsip juiof sisAjpup pypp b jJo ajdwipx3 :xipuaddy

31

igacion

Articulos de Invest



C l E x FOREIGN LANGUAGE CENTER

“IGNACIO MANUEL ALTAMIRANO”
R N A I-cAl.l.s TO PUBLISH IN ITS EIGHTEENTH
ISSUE OF THE CIEX JOURNAL
< (ELECTRONIC AND PRINTED)
“INNOVATION AND PROFESSIONAL DEVELOPMENT”

(INTERNATIONAL AND REFEREED NOW ALSO IN
LATINDEX, CONACYT AND GOOGLE SCHOLAR)

This call is addressed to: Professors — Researchers, undergraduate and graduate students from
the BA in English Letters and Masters in Language Teaching and Applied Linguistics at CIEX and any
researcher and scholar who wish to publish research articles, research essays, or thesis results,
all related to the main topic of the Journal: Language, Culture and Teaching. The sections of the
Journal are:

a) Students’ & teachers’ voices: National and International Research Articles.

b) Updating Language Teaching Professionals: CIEX Symposiums Proceedings.

c) Personal Development and Growth: Moral Values and Culture.

The guidelines to write and present the proposals are described below:
1. Title: in English and in Spanish.

2. summary (in English and in Spanish, 100 words), containing the following aspects:

a) Introduction: This section describes the context where the research was carried out, reason
why the topic was selected, importance of the study, reason why the research was carried out.

b) Purpose: Here the writer states and explains the research objectives, intentions, questions or
hypothesis.

c¢) Research method: In this part, the author mentions and justifies the research method that
was selected, describes briefly the subjects, the context and the research procedures, as well
as the instruments that were used for the data and information collection.

d) Product: Here, the writer presents the main findings, the degree to which the research
objectives were reached and the answers to the research questions.

e) Conclusion: This section suggests the importance of the findings, considering the contribution
to the theory, the research area and professional practice and suggest practical uses as well
as possible applications for further research.

3. Body of the article:

a) Key words: Five, in English and in Spanish.

b) Introduction: Present the research topic areq, studied theme, and the research study,
mentioning if it is: descriptive, explanatory, evaluative, correlational, interpretative,
ethnographic, etc. Also, emphasize the research problem or topic.

c) Literature review: Present the main terms, concepts, and theoretical claims or principles,
models, etc. analyzing and discussing the ideas presented by the main authors who have
studied the topics related to the research or study presented. The references should not be
more than 10 years old.

d) Research methodology: Describe the research approach: qualitative, quantitative or mixed.

e) Describe the research method: Case study, longitudinal research, transversal research,
experimental research, cuasi-experimental research, etc. Describe the data type (describe

Pedro Ascencio 12, Centro, Chilpancingo,
Guerrero, México. C.P. 39000 LL > G..SH@ lat IldeX
Tel.01(747) 4947973 journal@ciex.edu.mx >4 o S@h@ @I LATINDEX-DIRECTORIO




and justify the data base, or universe, or sample, etc.) Characterize the subjects (describe the

participants in the research). Context (describe the geographic and the institutional context
where the research was carried out). Instruments (describe the research instruments used to
collect information and data). Data analysis methods (describe and justify the quantitative,
qualitative or mixed methods).

f) Main findings. Synthesize, present, interpret and argue the most significant results found.

g) Main limitations of the study (related to the geographical or institutional context or knowledge
area where the conclusions or suggestions could be applicable).

h) Main applications and impact of the research. Describe the main benefits of the research
and the possible applications of the proposal.

i) Conclusions. Describe the main conclusions generated from the answers to the research
questions.

Topics for the articles:

. Language learning and teaching processes.

Professional competencies development.

Teaching methodology based on constructivist principles.
Alternative language learning theories.

Curriculum design: design of language programs or language courses.
Design, selection and adaptation of language teaching materials.
Language learning evaluation.

Language and culture.

. Research and professional development.

0 Educational technology in languages.

SOONDONWN

Format:
« Title using Arial font, size 14
« Text using Arial font, size 12
« Margins: top 2.5, bottom 2.5, left 2.5, right 2.5.
+ Spaces: 1.5
« No indented paragraphs

Length of the articles:
. 8to 12 pages containing text (from 3000 to 5000 words approximately)
- 1-2 pages containing references (using the American Psychological Association APA format)

Languages: The articles can be written in English or Spanish.

The editorial process includes a rigorous academic review by a strict pair of “blind” reviewers and
the use of Plagius software to verify that ethical standards are respected and that there is no
plagiarism in any of the documents.

Please upload the articles on the CIEX JOURNAL WEBSITE: http://journal.ciex.edu.mx
Deadline to send the proposals: January 317, 2024.
Editor: M.A. Hugo Enrique Mayo Castrejon - journal@ciex.edu.mx

Pedro Ascencio 12, Centro, Chilpancingo, ﬁ‘
Guerrero, México. C.P. 39000 LL M H@ lat ndGX
Tel.01(747) 4947973 journal@ciex.edu.mx >4 S@h© @I LATINDEX-DIRECTORIO




LICENCIATURA EN INGLES W/R\\\‘\\\

Whe
MAESTRIA EN LA ENSENANZA DEL IDIOMA Cm i\\ﬁﬁ\k,/l

INGLES Y LINGUISTICA APLICADA Excellence in Faglish

- -
O
-
-
O
O
>
-
O
O

El Centro de Idiomas Extranjeros
“lgnacio Manuel Altamirano”

CONVOCA

A los aspirantes interesados en cursar la Licenciatura en Letras Inglesas
(Modalidades: Presencial y/o en linea) o la Maestria en la Ensefianza del Idioma
Inglés y Lingliistica Aplicada a participar en el Concurso de Seleccién para
el ingreso al Ciclo Escolar 2023-2024, presentando el examen de admisién que
se realizard mediante previa cita hasta el 30 de agosto de 2024, conforme a los
siguientes:

REQUISITOS

Los interesados en participar deben realizar todos los trdmites y procedimientos
institucionales, ademdads de cumplir con los requisitos descritos en el cronograma y
el instructivo correspondiente a esta Convocatoriq, los cuales son:

»

»

»

»

»

»

»

»

»

Leer y aceptar los términos y condiciones de la convocatoria y su instructivo.
Realizar el registro en las fechas establecidas en esta Convocatoria.
Comunicarse a la institucidn para realizar una cita para el examen de
admision.

Pagar el derecho de examen de seleccion.

Presentar el examen de seleccién y una evaluaciéon de valores y actitudes en
el lugar, dia y hora sefalados, mediante previa cita.

Ser aceptados mediante un concurso de seleccion, dentro de los periodos
que al efecto se sefalen.

Recibir una carta de aceptacion por parte del Comité Evaluador de la
institucion.

En caso de ser seleccionado en la Licenciatura en Letras Inglesas, contar
con Certificado de Bachillerato con un promedio minimo de ocho (8.0) o su
equivalente y entregarlo con la demds documentacion solicitada el dia y en
el lugar establecidos, de acuerdo con los términos sefialados en la institucion.
En caso de ser seleccionado en la Maestria en la Ensefianza del Idioma Inglés
y Lingiistica Aplicada, contar con Titulo de Licenciatura, Cédula Profesional,
Carta de motivos, Certificacion TOEFL (500 puntos minimo).

Informes:

Teléfono: 747 49 479 73

WhatsApp: 747108 1203

Pagina web: www.ciex.edu.mx
Correo electrénico: info@ciex.edu.mx





