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ABSTRACT

This study was developed at Centro de Idiomas Extranjeros “Ignacio Manuel Altamirano”, a
private language institution that offers language courses (English, German and French), as
well as a Bachelor in English Letters and a Master’'s degree in Language Teaching and Applied
Linguistics. The study was developed in the BA program and the main research objective was to
create blended-learning activities which enhance learners’ abilities in the four macro language
skills through the institutional online platform. This article presents the literature review of the
most relevant terms, theories and models related to blended language learning. The study of
the theory was done considering the most relevant tendencies in the topics and subtopics of
the thesis, describing, comparing and contrasting the theorists’ points of view. It is important to
mentions that the methodology of the research, the main results and the general conclusions
will be presented in another article since the main purpose of this paper is to present the theory
which is the basis of the study.

KEY WORDS
Online teaching, online learning, blended learning, curriculum, materials design.
RESUMEN

Este estudio fue desarrollado en el Centro de Idiomas Extranjeros “Ignacio Manuel Altamirano”,
una institucién privada de idiomas que ofrece cursos de idiomas (inglés, aleman y francés), asi
como una Licenciatura en Letras Inglesas y una Maestria en Ensefianza del Inglés y Linguistica
Aplicada. El estudio se desarrolld en el programa de licenciatura y el objetivo principal de la
investigacion fue crear actividades de aprendizaje combinado que mejoren las destrezas de los
alumnos en las cuatro macro habilidades del lenguaje a través de la plataforma institucional
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en linea. Este articulo presenta la revision bibliogrdfica de los términos, teorias y modelos mds
relevantesrelacionados con el aprendizaje combinado de idiomas. El estudio de la teoria se realizd
considerando las tendencias mds relevantes en los temas y subtemas de la tesis, describiendo,
comparando y contrastando los puntos de vista de los tedricos. Es importante mencionar que
la metodologia de la investigacion, los principales resultados y las conclusiones generales se
presentardn en otro trabajo, ya que el objetivo principal de este articulo es presentar la teoria
que es la base del estudio.

PALABRAS CLAVE:
Ensefianza en lineq, aprendizaje en linea, aprendizaje combinado, curriculo, disefio de materiales.

LITERATURE REVIEW
Introduction

This article describes the field of knowledge of the research. All the information was gathered and
analyzed considering also other elements of the design of a thesis such as: the research problem,
and the research questions and objectives. The study falls within the topics that are analyzed
and reviewed in detail in this paper. Online language learning is probably the most relevant
area. This research is also focused on analyzing what types of pedagogical and methodological
characteristics the online platform activities should have so learners improve their skills in English
as the target language. Accordingly, issues related to online environment learning and teaching,
principles of curriculum design in language teaching and online language teaching, and the
teachers and students’ roles and skills for online teaching and learning activities are also included.

Online teaching and learning pedagogical research

Studying the effectiveness, advantages, and disadvantages, in this case, of online learning
environments is an important field in language pedagogical research. Thus, Neuhauser (2010)
conducts a research in which she contrasts two approaches in teaching the same course with
different people. The methodology of research considers the use online learning and face-to-
face learning. The outcome of the research does not show any important difference between the
two approaches. Then, it is concluded that this research constitutes a very important source to
have a clearer insight on what to include in an online program for this research tries to explain
how much effectiveness there is in both courses.

Another research paper about e-learning is the investigation carried out by Selim (2007) which is
focused on university programs through e-learning with the account of what he names as critical
success factors and are considered the following categories: “instructor, student, information
technology, and university support”. These elements are considered vital for the implementation
of online courses according to the perception of students since they determine the acceptance
of this new pedagogical approach for learning through digital technological resources. This
research concludes with the acceptance that all higher education institutions demonstrate to
online learning.

Regarding the institutional involvement in the development of the online teaching and learning
courses, this aspect comes to constitute an influential element to achieve the goals of a
curriculuminlanguage learning. Thus, according to Keller, C. & Cernerud (2002) the involvement of
institutional authorities play an important role in the success of e-learning since these authorities
need to develop a strategic plan to set an online platform and the basis of a course. Besides the
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use of online platforms for learning purposes does not have a guarantee of success as long as
it considers the learners’ needs of improvement or learning in areas of interest for them. Then,
one of the basic foundations to sustain online language courses lies on the institutional supply of
pedagogical and material instruments for their implementation and growth.

Considering the integration of students’ needs and learning styles for online courses enables the
use of appropriate teaching and learning methodologies. In this regard, Ruey (2010) describes
a study in which she explores a constructivist-based strategy to help adults learn in an online
environment. This study finds out that adults think that they benefit in learning from the exposure
to practical experiences in which they share information with other learners. In addition, they
consider interesting the new experience in learning with digital technology in online learning
environments. According to Ruey (2010), there should be an experience or training on the learners
to be able to work online previously. So, it means that learners can take advantage and succeed
in language courses for there are pedagogical approaches that allow them to succeed in their
learning.

Characteristics of a platform for online teaching and learning

The use of online platforms or Learning Management Systems (LMS, hereafter) is a relatively new
technological pedagogical tool at present. These types of technological tools are created to aid
teachers to manage online courses by providing them tools such as email, forum, wikies, video
and audio conferences, and tools for the course administration (Sharma & Barret, 2011). There
are different attempts to transmit and facilitate knowledge through teaching along the past
few years. This change and innovation have been given by the development of the internet to
communicate among individuals by using the computer.

Using a LMS gives opportunities for learning in university. This is supported by a research on this
subject carried out by Chun (2004), who explains that this teaching-learning platform facilitates
learning through the use a methodology for teaching courses in higher education on topics about
engineering of computer, and she proposes its use of the variety of sites hosted on the website
that are compatible with other types of courses. Then, it is concluded that in language teaching
this type of innovations could be applied as long as this platform coincides with the collaborative
and cooperative work as a way of socializing and interacting in an online environment.

An online platform for teaching and learning requires of a specific and friendly-user design in
such a way that teachers and learners can easily use it. For instance, Chun (2004) claims that a
LMS should have three characteristics:

a. Agility, which is described as the teacher’s skill to adapt to learner’s needs and to satisfy
them by considering their personalities, learning styles, and personal necessities.

b. Extreme, thatis defined as the practice of useful activities to continue to enhance learning
in the online environment, and the platform should offer the tools to give a feedback, for
example.

c. Independent, which refers to help students become autonomous in their own learning.
Then, the platform should facilitate this process through a design that allows the learner
to get skills for life learning.

Technological instruments for online teaching and learning
The following technological tools are used in blended learning activities. They have been

used firstly for social networking, but they can be adapted from a learning approach for the
development of inquiry learning to obtain academic results according to a strategy design of
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an institutional plan for that purpose. Thus, the use of these tools is not isolated by purposefully.

Forum or discussion board

The forum enhances discussion and collaborative work. The way forum is used is by adding
a topic, a question, or an idea in the forum and all the members write their opinions and add
more information which is always seen and replied by other participants. Then, if the activities
in a forum are planned and organized, they can promote a rich and meaningful exchange of
academic ideas among participants and widen their knowledge on the concepts addressed.

Wikis

The use of wikis is another technological tool applied in the blended learning activities and a wiki
is a website which is created by a group of students by adding information on a project about a
topic given for task such as an essay or a research, and can be seen by all the members of the
group or it can be worked individually by a learner to complete the same tasks or to write their
collaboration on what other learners have written on it. The advantage of the tool wiki is that it
allows either group or individual work and there is interaction among participants.

Virtual classroom

This tool is a real-like instrument that allows students have interaction in a virtual learning
environment to deepen learning of any topic. The virtual classroom can be described as the
face-to-face classroom but online, in which the instructor and the learners can have materials,
chats, forum, and other supporting resources such as videos.

Webcasting

Webcasting refers to the use of media such as video and audio through a website. This type of
tool can be used to create podcasts or videos so learners know more about a topic or part of the
target language with theoretical ideas or practice. These resources can be made and provided
by the instructor or the learners can upload them as individual or team participations.

Blog

Blogs are websites that consist of writing ideas by participants as diary entries. Learners can
chronologically describe all the activities they are doing about a given topic or task. Moreover,
materials, information, or videos are posted on blogs to clarify a topic. The difference with wikis
is that blogs cannot be changed, and the information is not editable as the wikis, which aim to
have a final work done (Bath & Bourke, 2010). In addition, as Chun (2004) claims, blogs can be
used in mobile phones to record information about what the learner wants the other participants
to know in a collaborative manner. Therefore, this internet tool can enhance a great opportunity
for learners to interact and exchange rich opinions among them.

E-portfolio

This new online tool is kind of similar to the printed portfolio, but now the e-portfolio is designed
in an electronic site in which all the evidences of a course are uploaded as part of the skills
developed by the learner. Besides, this instrument has its advantages as being available for the
professor or person in charge of the course and other learners (Bath & Bourke, 2010) to see the
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evidences of works done. Thus, e-portfolios constitute a useful tool to have a record of almost all
the activities carried out along a course.

Online quizzes and tests

The application of quizzes to previously know the advances of learners is a strategy carried out
in the face-to-face class, but these short reviews can be made online, likewise the tests can be
applied online with the same characteristic as the printed version but with the addition of time
counting when the learner starts to answer them. So, both instruments have some advantages
since the learners can answer them according to their available time, they have decided to carry
out these activities.

Zoom

Even though the existence of this digital tool for live videoconferences already existed before
the pandemic of Covid-19, it has become very popular for many educational institutions for the
different components it offers to develop an online lesson in a synchronous modality. Among the
components to taken advantage of with Zoom are: Live video, a board with multiple elements
such as the view of participants, surveys, board, breakrooms for small groups (Levy, 2020). Then,
this digital technology offers one of the most advanced elements to have lessons nearly similar
to a face-to-face modality.

Principles of curriculum design in language teaching

The principles of language teaching are based on the approaches considered by educational
institutions or schools according to the theory and research existent up to the present in order
to develop a curriculum. Several researchers define the following steps to design a curriculum,
taken as steps for any other academic program (Brown, Nation, I. S. P, & Macalister, and Grave,
cited by Nation, I. S. P, & Macalister, J.) suggest the following:

1. The analysis of the context and the needs of professionalization in which students’ needs,
environment or context are examined to determine the type of social situation to solve by
the creation of a language program;

2. The establishment of philosophical foundation through principles and beliefs on which
the language curriculum will be based;

3. Goals and objectives that will focus the program on what to achieve in general and the
observable educational practices in the learners;

4. Another aspect is the formulation of the content according to the goals and objectives
that were set previously to bring the knowledge and practices for the future professionals.
The content is formulated with the use of the academic material available in textbooks;

5. Also, the format in which materials are presented is the next regard to design the
curriculum;

6. The monitoring and assessment designs need to be created to see how much progress
is being achieved;

7. Finally, the evaluation of the curriculum is essential to estimate the adequacy of the
program according to the current needs of competencies for the learners.

Then, the same aspects for a curriculum in language teaching are considered to apply in the
online teaching but with adaptation to a new form of interaction between teacher-student,
student-student, and student-material/contents.
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Principles of curriculum design in online teaching

The main topic here deals with the integration of the emerging technology into the curriculum
design,anditisconsidered asthere aremanyinventionsthatare used bylearnerstogetinformation
in order to know more about different topics of their universities. Therefore, a curriculum for online
language courses with all its components, including the activities, will be designed according to
the necessities of learners.

Principles of curriculum design in blended learning

A new approach for blended learning aims to consider the same elements as the face-to-face
but with the integration of technology in the field of learning. So, developing a language course in
a blended learning basis demands to encompass from the necessity of language instruction, the
preparation level that learners need, and their learning styles, the materials, the organization of the
content, and the evaluation. In regard to blended learning principles, Bath & Bourke (2010) propose
as part of a curriculum design for blended learning activities that include clear goals to achieve
and a sequence in the contents that can be assessed to see if its objectives have been achieved,;
also the activities designed for blended learning need to be connected and complementary
to the face-to-face instruction and to let learners see their advance since they are related to
students’ reality, and finally, there should be a consideration of the amount of time invested in
both face-to-face activities with the ones online. Other authors as Saliba, Rankine, and Cortez
(2013), propose to have a learner-centered approach as an important pedagogical principle to
achieve the success of a course. This claim is very important for the learning responsibility is not
only in the teacher side but in the learner by taking an autonomous and active role in learning
(Neuhauser, 2010). In making a summary of some blended learning principles, Whittaker (2014)
explains the necessity of a principled approach in integrating technology to EFL for the elements
to be considered in order to have an established approach in what now is called connectivism.
Then, in blended learning, principles that embrace face-to-face instruction and online instruction,
with the inclusion of technology advances pedagogically applicable, are necessary to be met in
order to achieve effective language courses.

Language teaching in an online platform

Teaching in online platforms deals with TICs application to pedagogical process of teaching-
learning. There are different forms of interaction, communication, development of tasks, and
learning is carried out in a different way of the traditional form. However, the principles of teaching
are in correspondence with the learning needs, and they are the same as in a face-to-face
environment but adapted to a computer-assisted format where there is an asynchronous work
because of the use of time to develop more academic activities or tasks, which cannot be carried
out in the classroom for the short time available in a single day.

It is important to mention that there are several principles of teaching languages such as the
ones outlined by Nation, I. S. P, & Macalister, (2010) separated into three divisions: a. Content and
sequencing in which are the inclusion of items that are used frequently in the target language,
the development of learning strategies and autonomy, to repeat the target language, and add
more language items; b. Format and presentation, which has to do with the work produced in
the classroom with motivation, input, output, learning style, and fluency for language use; c.
Monitoring and assessment, which has to do with one of the general aspects of curriculum to
evaluate the progress of the learners and to consider its adaptation to the learners’ necessities
at present.
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So, now teaching is taken from its traditional practice to a non-present context or environment
and the teachers need to have in mind the principles of teaching at any time since the learner’s
needs have only changed in an adequacy of place to be trained. The ITCs used in language
teaching are demanding more academic preparation from teachers at present in the use of
internet, computers, apps, platforms, and mobile devices to approach knowledge to students
(AlI-Mahrooqi & Troudi, 2014). In sum, the modern teaching in online platforms or LMS has only
changed from place or context according to the advantage that new technology is offering to
the facilitation of learning languages.

Blended learning: Face-to-face and web-based learning

Online teaching and learning have had a development along the history of its use. Nowadays,
the scholars interested in this field and its implications have identified new factors affecting it,
and they have created other ways of online learning or e-learning through the use of platforms
to complement the teaching and learning process. One of those concepts that identifies and
comprises new factors affecting online teaching and learning is blended learning, which is
identified in the process of combination between face to face classes with web-based materials
(Garrison & Kanuka, 2004, cited by Lopez-Pérez, Pérez-Lopez, & Rodriguez, 201). Therefore, blended
learning, as a new addition to learning and teaching process, produces many changes in the
way students learn or acquire new knowledge because of the learners take advantage of the
ease of technology.

The use of blended learning did not use to have the same purpose and implementation that this
new method of teaching and learning has at present. At the beginning, it was only considered as
a repetition of the contents taught in a regular face to face class; blended learning only took the
topics studied in the regular class to the online environment for the students to review everything
that had been taught in class (Singh, 2003). Therefore, blended learning has evolved from being
a repetition to be a complement of what is being taught in an academic program of languages
or any other field of knowledge it might be used.

In this same point of view, some scholars have made research in order to explain the concept of
blended learning and its implications. Some researchers have found that blended learning was
kind of a trend in teaching at the beginning. This new method did not have a clear idea of what
it aimed to achieve and the scope of its use. Then, there was certain confusion in its use. And
going deeper in a theoretical conception of what blended learning is, Graham (2004) proposes a
working definition as: “BL is the combination of instruction from two historically separate models
of teaching and learning: traditional F2F learning systems and distributed learning systems”. This
point of view is also based on the inclusion of technology with computers in the field of blended
learning. Thus, blended learning has a historical background and basis in the traditional teaching
and learning methods.

After all the ideas stated before, it is important to answer questions such as: What are the main
characteristics of blended learning? What has research found out about it? What are the benefits
of this new method included in the learning and teaching process? Is it an effective method
to enhance learning in languages? These are some of the questions that a lot of specialists in
education have risen in order to prove it as a serious, innovative, and productive.

On the other hand, a lot of research explains how much blended learning is considered by
learners involved in an academic program that uses it as part of the tools for students to clarify
concepts of knowledge. This is explained by learners who participated in the research about
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enhancing writing skills carried out by Ochoa and Medina (2014), when the participants found
that the activities of vocabulary and grammar helped them write coherent compositions.

At present, the effectiveness of blended learning is taken for granted. This model of teaching is
a way to remove the students from the four-wall classroom. It is in connection with the use of
technological advances in information management, which has demonstrated to be effective.
In order to support those positions, blended learning considers the students’ perceptions and
attitudes (Lépez-Pérez, Pérez-Lopez, & Rodriguez, 2011 and Ja'ashan, 2015), and the results
demonstrate that this new method of teaching has acceptance and positive view by students
who use it in the academic programs they are taking.

Besides, some suggestions of the requirements and the type of activities to carry out in a blended
learning course should be included in order to have successful results. For instance, Singh (2003)
explains the types of requirements to carry out blended learning:
“Blended learning programs may include several forms of learning tools, such as real-time
virtual/ collaboration software, self-paced Web-based courses, electronic performance
support systems (EPSS) embedded within the job-task environment, and knowledge
management systems. Blended learning mixes various event-based activities, including
face-to-face classrooms, live e-learning, and self-paced learning.”

In consideration of these reasons, this teaching method mixes several elements from both face
to face class and online virtual resources.

Application of pedagogical foundations for learning in online environments

As any other way of teaching, there are important pedagogical elements for the implementation,
in general, of e-learning. For instance, the structure design of the course, the support of the
institution for the learner and the teacher, the development sequence, and the evaluation of the
course need to be included for the development of e-learning courses (Govindasamy, 2002 cited
in Selim, 2007). Therefore, these pedagogical elements will lead the whole purpose of the online
courses to achieve learning in an effective way.

Here it is important to understand what communication means and what extent it is used by
human beings for if there is an exchange of ideas from one person to another by simply using
technology to read, listen, and watch any idea broadcast by someone from a long distance
not necessarily alive or at the moment. In this regard Garrison & Cleveland-Innes (2005) claim
that interaction in online learning in higher education should be considered from a qualitative
perspective, in which students deepen in their learning according to their approach with a model
they name community of inquiry. This model considers the knowledge (cognitive) of the course,
the learner (social) and the instructor (teoching presence). Thus, this model of interaction works
in a correlation in which the student is the center of it and takes an active role in the construction
of knowledge. Thus, interaction itself is claimed, considering that the final goal of any course is a
meaningful learning, a social element for learning is not enough.

The interactivity on online environments is carried out through the use of the technological
inventions there are nowadays. Interaction takes place between teacher-student, student-
student, and student-content because of these three important elements involved in the online
learning process. Then, the design of any course needs to consider how these three elements are
organized in such a way to enhance and lead the final goal of the whole instruction.
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Abilities for a teacher to teach online

The knowledge, abilities, and skills possessed by a teacher who guides an online environment
are vital for the important role of an instructor to help learners have success and meaningful
experience with online learning. The leadership of the teacher in each activity designed to be
solved and developed in an online platform will determine somehow the advance and success
the learner will have in the course. Then, one of the first abilities a teacher needs is to be skillful
in design and development of activities (Wilson & Stacey, 2004). This work of design requires
enhancing learner’'s autonomy, responsibility and collaborative work. Thus, an online teacher
needs, besides mastering technological tools, to possess and develop values and attitudes to
work online.

The aspect of having abilities to use technology is only part of the training a teacher needs to
have. In this point, Koehler & Mishra (2009) suggest that as teaching is a complex process that
has its impact in an effective learning, at present, a teacher aiming to have successful lessons
needs to have a wide knowledge in three components of a course integrating technology such
as knowledge in content, pedagogy, and technology, which is addressed as TPACK. It means
that an instructor in virtual learning environments or integrating technology to facilitate learning
needs to know the language program content, which will allow to identify the goals of it and the
context of what to teach, the principles of second language acquisition, and the effective use of
technological tools to facilitate learning. So, TPACK as body of knowledge comes to integrate a
vital formation for teachers looking for the integration of technology in language education so
that they can have successful courses.

The role of learners in online language learning

The work to be carried out online is disciplined. Thus, learners taking an online course or developing
complimentary activities online from a face-to-face course need to have a commitment on
the new project taken. The results of these actions by the learner are going to be seen in the
impact of learning in the collaborative work (Stacey, 1999, cited by Wilson & Stacey, 2004).
Then, it is necessary for the learner to develop personal values related to commitment such as
perseverance, determination, empathy, and effort.

Learner’s autonomy

The online learning requires of the student’s own pace of work in order to achieve the academic
objectives considered in the course taken. In order to realize the academic activities assigned
in the LMS, the learner needs to develop autonomy for the control of his/her own learning and
responsibility of fulfilling each task to make progress in the whole program. Responsibility Is
the own compromise taken by the learner in courses in which the teaching or instruction hours
of language courses are short and should be extended with more practice by working with
other means such as blended learning (Krosnovo & Sidorenko, 20]3). Then, the student shares
responsibility of his/her own learning to achieve the academic goals in combination with the
personal purposes to become a competent professional.

Achieving goals and the development of being autonomous in learning leads students to the
establishment of study habits since the completion of online tasks needs to be done in the
scheduled time of the course. This aspect is essential for the success of face to face instructional
class, and now for blended learning to have an organization of personal activities to fulfill the
academic goals of the language courses. Thus, the development of study habits is a tool that a
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learner needs in a regular or traditional class, and the combination of study habits with autonomy
enable students to get the most from an academic course because of the actions and different
strategies they employ to learn as Murga, Castillo, & Tornes (2017) explain when they address the
different activities successful language learners do and Nation & Yamamoto (2012) describe the
different activities a language student can carry out for learning. Then, the progress in learning
that a student carries out in a course depends on the work and responsibility of the objective
established to achieve by the student according to what is being required.

Active role: Cooperation and collaboration

Blended learning is a new approach for learning that integrates technology in education with a
learner-centered methodology. This means that learners’ involvement in the language courses in
essential in all the activities implemented and the professor plays the role of facilitator, counselor,
and guide in the program. So, the students determine how the course should be designed and
developed. Thus, Bath & Bourke (2010), claim that learners should have an active role in the
development of blended learning activities. The same insight is given in several research works
that demonstrate that if learners are not passive but active in their process of learning and they
do things more than just being spectator, they get engaged into their own advances and their
learning increases according to the pace they establish. This position is developed under the
claims of what is called social constructivism in which the learner carries out interaction in a
group through discussions, collaborative works, opinions and other activities to exchange ideas.

Blended language learning activities

The combination of face-to-face and online instruction to achieve the goals of the academic
program demands the implementation of activities for both environments that sustain instruction
with the development of materials appropriate for learning English, the target language of the
course taken in this paper. Thus, materials development contributes to enhance language
learning in an effective way if they consider the curriculum needs of academic instruction.

Materials design

The process of materials design is complex and a profound analysis needs to be carried out before
its application. Some of the steps of materials design have to do with evaluation, adaptation,
design, production, exploitation, and research (Tomlinson, 2011). Regarding that materials have the
purpose of facilitating learning, in this case, the language use in an effective manner, Tomlinson
(2011) considers that principles of design and its development and further evaluation of teaching
materials are important to continue to promote learning by providing language input with a
good exploitation of those teaching resources in each lesson. Therefore, and retaking Tomlinson
(201m), the goal of all this process of teaching materials development has to do with the provision
of meaningful learning for students in the use of language.

The role of materials in language learning

Materials are used in language learning institutions in order to satisfy certain academic needs.
For instance, materials can be used to arouse our learners’ interest. Material can also provide a
structure of the function that is going to be taught to learners in a similar way to real life. That is

the reason materials design fits into the whole curriculum of a language course.

According to Mishan & Timmis (2015), materials have five different purposes: a. To match
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a psychological need, it has to do with the means that a teacher needs to make a topic
understandable for learners and the gradation of the course content; b. language exposure by
the teacher and listening and reading of texts; c. informative, by providing information about the
targetlanguage formandits culture; d. eliciting, in which students are encouraged to use the target
language; and e. teacher’s training with models for practice and use of language. Then, these
functions of language learning materials provide guidelines on how the development process of
these instructional resources needs to be done to achieve its practice and pedagogical purpose.
On the consideration of language learning materials development, Maley (2016) proposes to
take into account the four strands addressed by Nation and Newton (2009), which suggests that
an ideal language course should include, in the same amount of time: meaning-focused input,
which means that materials should be interesting for learners, and relevant according to their
context in age and interests; meaning-focused output, it is the use of language in real situations
for the learners to put in practice what they have learned; language form, which has to do with
grammar, lexis, phonology, vocabulary and other characteristics of language; and fluency
development, referring to ability to use language in real situations with natural proficiency. Thus,
the purposes of materials in language learning will depend on the context or use of language of
the lesson in a given course and to consider the integral use of the target language to facilitate
learning.

Technology and materials design

Nowadays there are many different advances in technology that have brought a huge impactin
different fields of our global society. That progression is influencing economy, political regimes,
social organization, and education. The invention of the computer and its constant adaptation
to human beings’ necessities, and the internet for communication in general are changing the
traditional paradigms and approaches in education in both fields of teaching and learning, and it
is observed in the use of Information and Communication Technology (ICT). Then, as Al-Mahrooqji,
& Troudi (2014) explain, all the educational institutions need to adapt to this new approach in
education for their existence in the future.

Technology applied in language teaching helps to arouse learners’ interest due to the use of
new elements that attract their attention. Some of those technological devices include online
translators, blogs, apps, internet, videos, v-conferencing, online dictionaries, smartphones,
tablets, ipads, social network, media projector, smart TV, LMS, IWB, Skype, and other. Then, the
point of all of these instruments is how to be adopted in language learning as materials.

With the purpose of giving pedagogical basis to the integration of technology to language
teaching, Stanley (2013) cites Hockly (2011) and Lyon-Jones (2011) to point out some guidelines
for when and how language teachers can use technology for instruction, and they state some
questions that refer to the aims for technology use in a language course if it will facilitate learning
somehow, the other point is the setting where to use technology, the management of technology
in use according to the academic program and the whole syllabus, and to take into account the
learner’s needs and particularities to adapt all the materials to these factors. So, technology can
be used as instructional material as long as it considers the principles of language acquisition to
enhance and facilitate the use of language.

Design of blended learning activities

The creation of blended learning activities is based on the necessity of the learners to develop
abilities in the master of English skills according to the institutional academic program. The time
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of practice learners have in each 4-hour session every Saturday is not enough to perform all
the skills needed to develop according to the academic program. Thus, the use of out-of-class
activities through an online platform or LMS and other technological programs for academic
purposes are going to help in the achievement of this goal.

The blended learning activities are designed according to the purpose of learning established in
the academic program.

One of the factors to consider in the design of blended learning activities is that they work in
reciprocity with the face-to-face traditional class but because of the short time available for the
whole learning of the topics included in the course, there are other activities that learners need
to do in independent hours from class as a complement of practice or to advance in the theory
related to the concepts of a topic. Then, the design and creation of the blended learning activities
aim to the instructional objectives of the course and its content should facilitate the access and
ease of learning with fruitful results for the learners.

Identification of development of skill needs

The students’ needs are taken from the class contact the professor has through quizzes,
conversations, task development, and other strategies that let know their strengths and weakness
that learners possess.

It has been observed during classes that students who have taken courses of English from basic
to advanced and TOEFL at CIEX have forgotten some parts of this language such as grammar
structures, functions, and vocabulary. These students have said that they would like to retake their
courses of English from basic level to review that information about the language. In addition, there
are students who still have difficulties with English due to practice, little vocabulary knowledge,
and lack of fluency to speak. As an alternative to keep practice and contact with the language, a
WhatsApp group was opened to carry out speaking practices, but it has not been enough. Also,
videoconferencing attempts with Hangouts in Gmail have been tried as a debate, but students
did not have the time to be in the first session, and the teacher of the course was left waiting for
them, and some students did not know Hangouts as part of the apps that Gmail offers to its users.

The main four skills for communication are speaking, listening, writing, and reading. Any curriculum
or course program includes them to develop the different topics to be addressed in order to
achieve communicative competence, which is considered as the knowledge to use the language
to “communicate functionally and interactively (Brown, 2007). Then, for the development of these
skills in a blended modality, the four strands suggested by Nation (2009) are going to be the
reference of balance to create activities in face-to-face and online instruction by giving equal
treatment to input, output, language form, and fluency.

Examples of blended learning activities in Moodle

Moodle is a free LMS that is designed on pedagogical principles (Sharma & Barret, 2011). That is
the reason for its use in the implementation of the treatment of this paper for the development of
blended learning activities to enhance communicative competence in English Il learners of the

BA at CIEX.

Here are some pictures of the course presentation and implementation of some activities:
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Mothers day: What activities are you going to do?
de Hugo Enrigue Mayo Castrején - martes, 9 de mayo de 2017, 08:35

This discussion is to share the activities you and your family are going to do tomorrow (May 10th) to celebrate Mother's Day.

Enlace permanents | Editar | Responder (réplica)

Re: Mother's day: What activities are you going to do?
de SALVADOR BAUTISTA DIAZ - martes, 8 de mayo de 2017, 13:48

We all know the importance of Mother’s day. A maother not only gives everything for you to have a better life, they are willing to give their

life for us. A mother can suffer a lot but she will always look out for their kids. | can go on for many paragraphs talking about mothers but

at the end we are the ones who need to show the love for a mather.

Every year in my town of Tierra Colorada, friends get together at church and we go to every friend house and sing las mafianitas for his
mather. | say his because only boys are the ones who go and simg. We usually start around 10 p.m. and finish at 8 or T in the moring.
While we sing. friend use the time to drink alcohol and have a good time. After every song, we also put a curtain at her door. Sometimes
when the mom is awake, she gives free beers or free tequila to keep it up..

A mother should receive all the love in the word; therefore every person who has a mother should give all the attention his mother and tell
her how much we love her. A mother is one in the word and we should use our time to be with her.. Happy mather’s day..

Enlace permanente | Mostrar mensaje anterior | Editar | Borrar | Responder (réplica)

Re: Mother's day: What activities are you going to do?
de DAMIELA LIZETH LOFEZ BARCEMAS - martes, 8 de mayo de 2017, 14:17

Hi teacher!

Tomorrow | will not be able to spend time with my moem because, she is going to visit her family but with my father and my sister we're
planning something. during the day she is going to receive small gifts, for example in the morning my cousin will give her cur flowers with a
note that says: "Thank you maom, for all your love"” after that with my father we'll go to buy a dress for my mom and also a perfume.

On the afterncon I'm going to cook a marshmallow cake, because my mom love the marshmallows, we are going to put a paper curtain on
the door and we are going to clean all the house, my mom returns on thursday, so when she returns we are going to eat and we will give
her gifts.

May sound a little bit exaggerated, but it's complicated that all my family is at home, so when we have the opportunity we take advantage
of it.

| almost forget it, | den't like to show my feelings so much, so I'm going to sent a E-mail today at 11 p.m. giving her thanks for everything
she dao.

Q%E&G%éﬁt;&

N. 'y
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Enlace permanente | Mostrar mensaje anterior | Editar | Borrar | Responder (réplica)

'{‘-_21 Re: Mother's day: What activities are you going to do?
b it !-'5?- de ALEXA ROSAS ARROYD - martes, 8 de mayo de 2017, 19:58

Hello everybody!

Well, When is the mother’s day . sometimes we do many activities, during the moming we go to the pantheon to bring flowers to my
grandmaother and we sing "Las mafianitas” , all my family go with us. After that , we usually have a breakfast together and somefimes my
father doesn't work. | bought candies for my mom |, he loves so much the chewing gums . and I'm going to give her a blouse and | bougth
a white erchid. The last month, | bought her a shawl, so, | am going to give her it tomorrow. | am very sure that all the gifs are going to be
special for her. My brother did a cake for her, and | my father is going to sing her a song , and he bougth her a dress with a pocket.

We are going to go out to eat . and maybe, we’ll go to the cinema. Everyday we iry to show her that she is the most important person that
my father, brother and me have, we always say her that we love her with all our heart, and she always for us |, is going to be the best
maother and best friend.

Enlace permanente | Mostrar mensaje anterior | Editar | Borrar | Responder (réplica)

Conclusion

With the concepts and theoretical support provided by several scholars and research in the areas
of online teaching and learning, and blended learning, it is possible to have a wide view of what
this paper aims to study in the area of language learning with English taught in the BA at CIEX.
All the information included in this article enabled to provide with the academic support
necessary to have a strong and solid theoretical basis, since online teaching and learning
includes technological tools that enable the easy and flexible modality for learners with the
institutional support by providing a complete instructional design. In sum, it is paramount to have
into account these critical elements for successful online learning of languages.
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